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Our school counselor is devoted to providing the best evidence based practices to our students in the academic, 
personal/social, and career development domains of the Comprehensive School Counseling Model. I strongly 
support her role as school counselor in reinforcing our students’ academic achievement and in improving and 
maintaining school safety. We are also so fortunate to be able to provide opportunities for career development 
through our school counseling program and the district College and Career Ready initiative. 
 
As the principal of Highlands Elementary, I am confident in saying that the WSCPAR has had a positive impact on 
the School Counseling Program, which has directly impacted the students here. This past school year I was able to 
meet monthly with the school counselor as we discussed and implemented our shared program goals. Our 
counselor addressed our behavioral needs by implementing and refining our Social Academic Intervention Groups 
and developed Universal Social skill lessons.  The discussions supported our school goals for Positive Behavioral 
Interventions and Supports and Response to Intervention.  When making the plans we used behavioral and 
academic data.   
 
During our discussions and goals setting meetings it was always focused on the whole child and the goals of the 
School Counseling Program.  We continue to work on being proactive and can see the impact of this through our 
PBIS data. We had 86% of our students who received 0-1 referrals this year and to begin the 2015-16 school year 
and were able to target our areas of struggle.  
 

Highlands/Odyssey Elementary School recognizes the importance of a positive and safe school climate for its students. 
Highlands/Odyssey is a distinguished Tier 2 PBIS school that is committed to support the social/emotional needs or our students 
in addition to their academic needs. The counseling program provides each classroom with two 30 minutes lessons each month 
on various social, academic and career related topics.  
At targeted level interventions, the counselor participates in building meetings which focus on analyzing the data in order to 
determine areas of concern. From this information, the counselor runs Social, Academic Instructions Groups (SAIG) to target 
deficits in pro-social, problem-solving or behavioral skills that are preventing students from being successful academically or 
behaviorally.   
The counselor serves on the behavioral education committee that develops mini-lessons for the classroom teachers to teach to all 
students. These lessons are written to the specific social, emotional and behavioral needs of Highlands/Odyssey students.  
The counselor is an active member of the student services team which meets to provide solutions to student academic and 
behavioral needs. This team works with staff, students and parents to provide resources for students as well as developing 
academic plans, completing functional behavioral assessments and writing behavioral intervention plans in order to support our 
students individual needs.  
In addition, the counselor offers social groups to students in the areas of divorce, stress management, anger management, self-
esteem enhancement, friendship skills, and self-control. One area of behavioral concern is physical aggression. 33% of office 
discipline referrals (ODRs) are for physical aggression. The playground is also an area of concern as 38% of ODRs happen on 
the playground.  
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Graph 1 demonstrates a 44% 
decrease in ODRs for physical 
aggression by students that 
participated in the anger mgmt. or 
self-control group. 

 

Graph 2 demonstrates that only 6% of 
students reported hardly ever feel safe on 
the playground as reported in a school 
climate survey.    
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Student Results 
Academic Development- ASCA Standards: A:A1.5 Identify attitudes and behaviors which lead to successful learning, A:A3.1 Take 
responsibility for their actions. WSCA Standards: A.4.1.4 Identify and model personal attitudes and behaviors that lead to successful 
learning, A.4.3.1 Take responsibility for actions. 
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School Counseling Program Goals 
School Wide Information Systems (SWIS) data shows an area to be addressed in the 2016-17 school year. There is a disparity 
between the proportions of student by ethnicity and the proportions of office discipline referrals by ethnicity with the biggest 
difference for our Black/African American students. This group is 2.82 times more likely to receive an office discipline referral 
(ODR) as demonstrated by graph 1 and has a risk of .71 for receiving an ODR as demonstrated by graph 2.  

I will work with our staff at monthly staff meetings during the 2016-17 school year to increase our cultural responsiveness and 
reduce the risk index  of ODRs by .1 and risk ratio of ODRs by .3 of our Black/African American students by June of 2017. 

             

Personal/Social Development-ASCA Standards: PS:B1.4 Develop effective coping skills for dealing with problems, PS:B1.6 Know how 
to apply conflict resolution skills. WSCA Standards: D.4.1.3 Practice self-control, D.4.2.1 Discuss and explain the differences between 
appropriate and inappropriate behavior 

Students are given a self-reflective functional behavioral analysis interview at the beginning of starting a SAIG group with the 
counselor. Students demonstrated their understanding of appropriate behaviors through oral discussions, written activities, role 
play, and practice. Students ODR data was be monitored throughout the year and students were re-taught and given additional 
support if they continued to receive ODRs for these behaviors. A post SAIG group reflection was given for students to identify the 
skills they learned, thoughts, feeling and actions that changed, areas of improvement made after and as a result of their 
participation in the SAIG group as well as behavioral areas that still need further improvement. 

15 students participated in various SAIG groups, 13 completed the SAIG groups. 1 student was removed from the group by his 
parents and one student was removed to participate in a higher tiered intervention. Of those 13 students that completed a SAIG 
group, 13 (100%) identified a skill they learned and used from the SAIG group or an area of behavioral improvement as an 
outcome of their participation in the SAIG group.         

 
Career Development-ASCA  C C1.3  Identify personal preferences and interests which influence career choice and success. 
WSCA Standards: I.4.3.2 Identify similarities and differences among people that are valuable at work and in society. 
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Students with a large number of ODRs can spend a lot 
of time outside of the classroom to deal with 
behavioral deficits. Their behavior can also disrupt their 
classmates resulting in a large amount of loss of 
academic instructional time. Three students with a high 
number of ODRs and who were often in crisis 
participated in one on one SAIG groups with the 
counselor for 6 weeks. 

The graph demonstrates 
the 66% reduction in 
number of ODRs by these 
students from before and 
after their participation 
in the SAIG groups. 

 

During a series of 5th grade classroom lessons, the counselor gave 
students an assessment which assisted them in identifying their own 
communication styles. Students were then given a pre-survey that 
asked them if they thought working in a group of the same 
communication style or different communication styles would have 
a better working outcome. Students were then given the 
opportunity to accomplish a task part of a homogeneous 
communication style group and a different task in an heterogeneous 
communication style group. The students were given a post survey 
asking them again which grouping they felt worked better. The pre-
survey indicated that students felt homogenous styles work better 
together, but the post-survey shows their realization that a 
heterogeneous style of communication works better. 

 


